Division of Education
Program Health Indicators
The Division of Education is responsible for teaching all education, early childhood, and third-year certificate of achievement in teacher preparation-elementary, special education and related services at the COM-FSM National Campus.  The Division has nine instructors, one administrative assistant and one information specialist.  Through Supplemental Education Grant (SEG) and contractual agreements from FSM National Division of Education, the Division also implemented activities under Teacher Corps and the Special Education Programs for Pacific Island Entities (SEPPIE).
Program Description
Pre-service and in-service students majoring in the division’s degree programs may enroll in the Education AA/AS degree programs and continue into the third-year programs at the national campus.

Program Learning Outcomes:

Students completing the AA degree program in Teacher Preparation-Elementary will be expected to demonstrate the following competencies:

1. Demonstrate basic knowledge of the foundations and concepts related to elementary education.

2. Demonstrate familiarity with a variety of instructional strategies for elementary school students.
3. Demonstrate basic knowledge in the following areas: art, communication, humanities, language, literature, math, science and social sciences.

Program Course Matrix

	Courses
	Outcome 1
	Outcomes 2
	Outcomes 3

	AR 101
	
	
	I

	ED 210a
	I
	D,M
	

	ED 215 
	I,D
	
	

	ED/PY 201
	I,D
	
	

	EN 200
	
	
	I

	EN 208
	
	
	I

	EN/CO 205
	
	I
	I,D

	ED292
	I
	I,D
	I,D

	MS/ED 210
	I
	
	

	Science w/lab
	I
	
	I

	SS 120 
	
	
	I

	SS 125 or SS 170 or SS 171 
	
	
	I

	SS/PY 101
	I
	
	I


The core courses for the AA degree in Teacher Preparation-Elementary cover different parts of the PLO content.  The parts of the PLO content is introduced (I), developed (D) and Mastered (M) in different courses throughout the degree program.

Program Admission Requirements:
Admissions to the AA degree in Teacher Preparation is per the COM-FSM admissions policy as state in the catalog.
Program Learning Outcomes:
Students completing the Third-year Certificate of Achievement in Teacher Preparation-Elementary will be expected to demonstrate the following competencies: 

1. Demonstrate comprehension and application of the FSM elementary school curriculum standards.
2. Apply a variety of teaching approaches to meet learning needs of FSM elementary school students.

3. Assess and evaluate learning of the elementary student at both the formative and summative levels.

4. Organize and manage an elementary classroom environment for learning.

5. Demonstrate comprehension and application of learning theories and principles, human development, language development, educational foundations, sociocultural issues and strategies for teaching students with special needs.
6. Demonstrate professionalism.
Program Course Matrix

	Courses
	Outcome 1
	Outcomes 2
	Outcomes 3
	Outcome 

4
	Outcome

5
	Outcome

6

	ED/PY 300
	I
	I
	I
	I
	D,M
	D

	ED 301a
	I
	I
	
	I,D
	D
	D

	ED 301b
	I
	D
	I,D
	
	D
	

	ED 302
	D
	D
	I,D
	D
	D
	D

	ED 303
	D
	D
	I,D
	D
	D
	D

	ED 304
	D
	D
	I,D
	D
	D
	D

	ED 305
	
	D
	
	
	D
	D

	ED 330
	
	D
	I
	D
	D
	D

	ED 338
	D
	D
	
	D
	D
	D

	ED 392
	D,M
	D,M
	D,M
	D,M
	D,M
	D,M


I = Introduced, D = developed and practiced with feedback, M = demonstrated at the mastery level appropriate for graduation

Program Admissions Requirements:

Admission to the Third-Year CA in Teacher Preparation-Elementary was based on the following criteria for school year 2007-2008:

1. Associate Degree Criteria

a. Student can take up to two courses without officially admitted into the program.

b. Student has to be admitted to go further (take up to three or more courses)

2. GPA Criteria

a. 2.5 CumGPA Minimum (Students with CumGPA below 2.5 will be reviewed and considered by the sub-committee.)

3. Balance Criteria

a. Clear account

4. Pre-requisite Criteria

a. ED 210a, ED 215 and ED/PY 201 for third-year in Teacher Preparation

b. ED 210a, ED 215 and ED/PY 201 for third-year in Special Education

Program Goals

1. To prepare students to be able to teach in the FSM Early Childhood programs.

2. To develop students with skills, competencies, and attitudes to be successful in the third-year CA in Teacher Preparation – Elementary program.

3. To develop students with pedagogical and content knowledge, teaching skills and professionalism.

4. To prepare students to be successful in the Partnership BA program.

5. To pass the FSM NDOE certification requirements.
Faculty/Staff
The COM-FSM education has nine full-time and one part-time faculty, one clerk-typist and one information system specialist.

	Benson Moses

Chairperson/Assistant Professor

B.S., Eastern Oregon State College

M.A., San Diego State University

bmoses@comfsm.fm
Paul Gallen

Professor of Education

B.A., University of Guam

M.Ed., University of Hawaii

paulg@comfsm.fm
Magdalena Hallers

Professor

B.A., University of Guam
M.Ed., University of Guam

mhallers@comfsm.fm
Robert Andreas
Associate Professor

B.A., University of Guam

M.A., University of Hawaii, Manoa

andreas@comfsm.fm
Harvey Segal

Emeritus Professor of Education

B.A., University of Massachusetts

M.A., New York University

hsegal@comfsm.fm

	Dr. Richard Womack

Professor of Education/Business

B.A., University of California at Berkeley

M.Ed./Ed.D., University of Nevada, Reno
rwomack@comfsm.fm
Susan Moses

Professor

B.S., University of Illinois

M.Ed., University of Oregon

smoses@comfsm.fm
Koisimy Rudolph

Instructor

A.A., Suomi College-Michigan

B.A., Bethany College-Kansas

krudolph@comfsm.fm
Sylvia Henry

Information System Specialist

A.A., College of Micronesia-FSM

shenry@comfsm.fm
Josephine Kostka
Secretary

A.A. Community College of Micronesia

josephine@comfsm.fm
Melinda Isaac

Part-time Clerk

A.A. College of Micronesia-FSM

misaac@comfsm.fm



Health Indicators

Program Enrollment

	Programs
	Fall 2007
	Spring

2008
	   Total

	AS in Early Childhood Education
	10
	10
	20

	LA/Education
	7
	2
	9

	AA in Teacher Preparation
	90
	74
	164

	Third-year Teacher Preparation
	40
	56
	96

	Total Enrollment
	147
	142
	289


Note: Enrollment data for summer is not available at OAR or IRPO.
Graduation Outcome

	
	Fall Semester, 2007

	Programs
	Enrollment
	Graduates
	Graduates %

	AS in Early Childhood Education
	10
	0
	0%

	LA/Education
	7
	1
	14%

	AA in Teacher Preparation
	90
	7
	8%

	Third-year Teacher Preparation
	40
	6
	15%

	Total
	165
	14
	8%


	
	Spring Semester, 2008

	Programs
	Enrollment
	Graduates
	Graduates %

	AS in Early Childhood Education
	10
	2
	20%

	LA/Education
	2
	0
	0%

	AA in Teacher Preparation
	74
	5
	7%

	Third-year Teacher Preparation
	56
	7
	13%

	Total
	142
	14
	10%


Average Class Size

	Overall Enrollment by Course
	Overall No. of Sections Offered
	Overall Average Class Size

	Fall 2007
	Spring 2008
	Fall 2007
	Spring 2008
	Fall 2007
	Spring 2008

	362
	355
	25
	25
	14.48
	14.20


Seat Cost (SY2004-05)

The 2007-2008 Education operation budget was $341,074.   The seat cost is too negligible to be considered, but the calculations are included only as examples.
	Division
	Student seats
	Credits
	Obsolete cost data
	Credits per seat
	Seat cost

	Education
	718
	2,154
	$409,260.00
	3
	$570.00


Course Completion Rate (Pass/Fail)
	Fall 2007

	Course
	Campus
	A
	B
	C
	D
	F
	W
	I
	Total
	Pass ((D)
	Fail
	Pass%
	Fail%

	AR 101
	National
	18
	18
	17
	3
	
	1
	
	57
	56
	1
	98%
	2%

	ECE 100
	National
	4
	
	
	
	
	
	
	4
	4
	
	100%
	0%

	ECE 111
	National
	6
	1
	
	
	
	
	
	7
	7
	
	100%
	0%

	ECE 213
	National
	4
	
	
	
	
	
	
	4
	4
	
	100%
	0%

	ED 210a
	National
	12
	10
	3
	
	1
	
	
	26
	25
	
	96%
	4%

	ED 215 
	National
	5
	10
	6
	2
	1
	1
	1
	26
	24
	
	88%
	12%

	ED/PY 201
	National
	2
	5
	14
	11
	7
	
	
	41
	32
	9
	78%
	22%

	ED292
	National
	1
	5
	7
	1
	
	2
	
	16
	14
	
	88%
	12%

	MS/ED 210
	National
	3
	4
	1
	3
	
	
	
	11
	11
	
	100%
	0%

	ED/PY 300
	National
	6
	6
	2
	4
	2
	
	
	20
	18
	2
	90%
	10%

	ED 301a
	National
	6
	8
	4
	
	
	
	
	18
	18
	
	100%
	0%

	ED 301b
	National
	9
	10
	3
	
	
	
	
	22
	22
	
	100%
	0%

	ED 302
	National
	1
	2
	2
	
	1
	
	
	6
	5
	1
	83%
	17%

	ED 303
	National
	9
	7
	1
	
	
	
	
	17
	17
	
	100%
	0%

	ED 304
	National
	11
	2
	1
	
	
	
	
	14
	14
	
	100%
	0%

	ED 305
	National
	5
	9
	1
	1
	1
	
	1
	18
	16
	2
	89%
	11%

	ED 330
	National
	9
	5
	3
	1
	3
	
	1
	22
	18
	4
	82%
	18%

	ED 338
	National
	9
	10
	5
	
	
	
	2
	26
	24
	2
	92%
	8%

	ED 392
	National
	6
	
	1
	
	
	
	
	7
	7
	
	100%
	0%

	
	Total:
	126
	112
	71
	26
	16
	4
	6
	362
	336
	22
	93%
	7%


	Spring 2008

	Course
	Campus
	A
	B
	C
	D
	F
	W
	I
	Total
	Pass ((D)
	Fail
	Pass%
	Fail%

	AR 101
	National
	4
	8
	2
	
	
	2
	
	18
	16
	2
	89%
	11%

	ECE 101
	National
	3
	1
	
	
	
	
	
	4
	4
	
	100%
	0%

	ECE 212
	National
	3
	2
	1
	1
	
	
	
	8
	8
	
	100%
	0%

	ECE 214
	National
	3
	2
	
	
	
	
	
	5
	5
	
	100%
	0%

	ECE 215
	National
	4
	
	
	
	
	
	
	4
	4
	
	100%
	0%

	ED 210a
	National
	7
	13
	3
	
	1
	1
	
	25
	23
	2
	92%
	8%

	ED 215 
	National
	3
	8
	8
	2
	2
	4
	
	27
	21
	6
	78%
	22%

	ED/PY 201
	National
	6
	10
	13
	6
	4
	3
	
	42
	38
	7
	90%
	10%

	ED292
	National
	2
	8
	12
	3
	
	
	
	25
	25
	
	100%
	0%

	MS/ED 210
	National
	5
	7
	9
	2
	3
	
	
	26
	23
	3
	88%
	12%

	ED/PY 300
	National
	5
	6
	1
	
	
	1
	
	14
	13
	1
	93%
	7%

	ED 301a
	National
	5
	6
	1
	
	
	1
	
	13
	12
	1
	92%
	8%

	ED 301b
	National
	6
	4
	1
	
	
	4
	
	11
	7
	
	64%
	36%

	ED 302
	National
	8
	8
	5
	2
	
	1
	
	24
	23
	1
	96%
	4%

	ED 303
	National
	12
	4
	2
	3
	
	3
	
	24
	21
	3
	88%
	12%

	ED 304
	National
	18
	2
	
	
	
	1
	
	21
	20
	1
	95%
	5%

	ED 305
	National
	
	7
	4
	
	
	1
	
	12
	11
	1
	92%
	8%

	ED 330
	National
	5
	5
	5
	
	
	1
	
	16
	15
	1
	94%
	6%

	ED 338
	National
	6
	1
	6
	3
	2
	1
	
	19
	16
	3
	84%
	16%

	ED 392
	National
	9
	6
	1
	
	
	1
	
	17
	16
	1
	94%
	6%

	
	Total:
	114
	108
	74
	22
	12
	25
	0
	355
	321
	33
	90%
	10%


Students’ Satisfaction Rate 
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Employment data 
Our effort to collect data of the in-service and pre-service students who have completed the associate and third-year programs has not been completely successful.  Since Fall 2005, the Division has maintained a database of those who graduated from its programs.  The given graph indicates the percentage of the graduates from each of the FSM States. 
The table below summarizes the number of graduates per program since fall 2005.  Starting summer 2007, most of the graduates of the Third-year Certificate of Achievement in Teacher Preparation-Elementary program continue enrollment in the Partnership BA in Elementary Education program offered at the National Campus.  This program is attracting student graduating from other associate degree programs such as CIS, HCOP, Liberal Arts, Agriculture to apply for the Third-year CA in Teacher Preparation.  Currently, the program has a total of forty-five (45) students enrolling in the program.
Graduate by Program

	Program
	No. of Graduates

	AS in Early Childhood Education
	7

	LA/Education
	4

	AA in Teacher Preparation
	46

	Third-year Teacher Preparation
	46

	Third-year Related Services Assistant
	7

	Total
	110


Transfer data 
Only the students who graduated from the programs at National Campus are being tracked.  The tables below show the number of students from fall 2007 and spring 2008 who continue on with our third-year program; the Partnership BA in Elementary Education Program; and/or went straight back to work after receiving a degree.  Those who went back to work are in-service teachers from Pohnpei DOE who need to get their associate degree as required by the FSM Certification.

AA/AS Degree Graduates

	Student
	Semester Graduated
	State
	Status

	1
	Fall 2007
	YAP
	Continue in Third-Year CA in Teacher Preparation - Elem.

	2
	Fall 2007
	PNI
	N/A

	3
	Fall 2007
	PNI
	Working at Sokehs Powe Elem. School

	4
	Fall 2007
	PNI
	Working at Pohnpei DOE SPED

	5
	Fall 2007
	PNI
	N/A

	6
	Fall 2007
	CHK
	Continue in Third-Year CA in Teacher Preparation - Elem.

	7
	Fall 2007
	KSA
	N/A

	8
	Fall 2007
	PNI
	Working at Palikir ECE

	9
	Spring 2008
	YAP
	N/A

	10
	Spring 2008
	YAP
	Continue in Third-Year CA in Teacher Preparation - Elem.

	11
	Spring 2008
	PNI
	Working at Sapwalap Elem. School

	12
	Spring 2008
	PNI
	N/A

	13
	Spring 2008
	PNI
	N/A

	14
	Spring 2008
	PNI
	Working at Sekere ECE

	15
	Spring 2008
	PNI
	Working at Sokehs Powe ECE


NSTT Results

During spring 2008, 14 graduates from the AA in Teacher Preparation-Elementary 

Third-Year Graduates
	Student
	Semester Graduated
	State
	Status

	1
	Summer 2007
	PNI
	Continue in Partnership BA Program

	2
	Fall 2007
	
	CHK
	Continue in Partnership BA Program

	3
	Fall 2007
	
	PNI
	Continue in Partnership BA Program

	4
	Fall 2007
	
	PNI
	Continue in Partnership BA Program

	5
	Fall 2007
	
	CHK
	Working at Chuuk DOE

	6
	Fall 2007
	
	PNI
	Continue in Partnership BA Program

	7
	Fall 2007
	
	PNI
	Continue in Partnership BA Program

	8
	Spring 2008
	
	YAP
	Continue in Partnership BA Program

	9
	Spring 2008
	
	YAP
	Continue in Partnership BA Program

	10
	Spring 2008
	
	PNI
	N/A
	
	

	11
	Spring 2008
	
	PNI
	Continue in Partnership BA Program

	12
	Spring 2008
	
	PNI
	Continue in Partnership BA Program

	13
	Spring 2008
	
	YAP
	Continue in Partnership BA Program

	14
	Spring 2008
	
	YAP
	Continue in Partnership BA Program


Learning Outcome Assessment
Program Learning Outcome (PLO) Level: The parts of the PLO content is introduced (I), developed (D) and Mastered (M) in different courses throughout the degree program.

	Course
	PLO#
	I, D, M
	Reflection/Comments

	ED 210a
	1, 2
	I, D, M
	Number of students: N=25 (Spring 2008)
Recommendations:  change the course back to a 3-credit with the addition of ED 292 to the AA degree in Teacher Preparation-Elementary. 
1. Course outline needs to be updated to align with the ED 292 course.
Additional observations:  Overall, the students were cooperative in doing their assigned tasks.  A few students were caught plagiarizing in their lesson plans and writing assignments.  Writing skills is a problem in the class.  This problem contributes to student’s inability to write clear and comprehensible lesson plans.



	ED 215 
	1
	I, D
	Number of students: N=27 (Spring 2008)
Recommendations:
1. Course syllabus needs to be updated to match textbook used.

2. Changes need to be made to some student learning outcomes (such as 2.b., 2.c., & 2.d). Instead of having them as separate student learning outcomes-combine them.

3. Rewrite and combine slo 4 and 5; disability by disability to match textbook.

4. Having a checkout (written test) on several disability categories confused the students (4.a., 5.a., & 5.b., -last group of disabilities); teach and assess each disability separately.

Additional observations:  (recommendations that might involve more than one division, or wider approval than the instructor making changes in the course.  Ex:  Making the course writing intensive.  This is not a college policy as yet.

1. Eight students did not pass 4.a., 5.a., & 5.b., -last group of disabilities. 



	ED/PY 201
	2
	I, D
	Number of students: N=23 (Spring 2008)
Recommendations:
1. Course outline needs to be updated for

a.  better course assessment purposes

b. Easier delivery of course

c. Better match text book

Additional observations:  (recommendations that might involve more than one division, or wider approval than the instructor making changes in the course.  Ex:  Making the course writing intensive.  This is not a college policy as yet.

1. With several student learning outcomes, five students did not pass. 



	ED 292
	PLO
	I, D
	Number of students: N=25 (Spring 2008)

Lesson delivery, reflective writing and written tests were used in assessing student learning outcomes in the course.  Rubrics where provided to score students’ reflective writing assignments.  This is the second time the course was offered since its inclusion in the revised AA degree in Teacher Preparation-Elementary at the National Campus.
Special Comments: Students are allowed to retake a test or re-do writing assignments if they score below a C (70%) on the first try.  Only one make-up is given per test or reflective writing.  All the outcomes were covered along with students’ journal reflections on each topic covered in class with more time spent on development of lesson plan (SLO2e); unit plan (SLO2f); writing instructional objectives (SLO2d); and lesson delivery to peers (SLO1e).
Concerns: The tests administered in the course are all consisted of matching, multiple choice, true/false and essay questions, which required written answers.  The tests were structured in this manner to assess students’ understanding of the topics covered in the course.  It was discovered that the students’ test taking and writing skills were limited.  Students did not seem to understand the objectives of the questions given in the written tests.
The students’ writing skills are weak.  The Division has worked with Language and Literature Division and developed a writing course for students entering the division’s third-year programs.  The students’ ability to deliver a lesson in front of their peers reveals the challenges and weaknesses they have with English language.

What the data show:  It is difficult to provide much interpretation of the data compiled for this course; however, it is noticeable that some of the students lack some of the background knowledge on the content and pedagogical content knowledge covered in this course.
Recommendation: The division needs to administer a content knowledge to all education students to assess the students competencies in the areas taught in the elementary schools in FSM.  Currently, the test is being administered to the students graduating at the end of this semester (spring 2008).
Additional observations: About 10 out of the 25 students in the class have had either ED 310a or ED 310b or both with Dr. Womack and me in the past semesters.  These were practicum courses designed under the 2005~2007 Teacher Preparation-Elementary program.  


	MS/ED 210
	PLO
	I
	Number of students: N=11 (Fall 2007); N=26 (Spring 2008)
Recommendations:  change the course pre-requisite to MS 099.

Additional observations:  Overall, the students’ knowledge level of the course outcomes varies tremendously during fall 2007 and spring 2008 semesters.  Half the classes from these semesters were knowledgeable of the SLO while the other half had difficulty time comprehending the SLO’s.




	Course
	PLO
	I, D, M
	Reflection/Comments

	ED/PY 300
	1-6
	I, D
	Number of students: N=20 (Fall 2007); N=14 (Spring 2008)
Special comments: If a student scored below 70% on a paper or quiz on the first try, s/he was given a chance to do a make-up.  However per the course policy, the highest score a student could earn on the second try was 70%.  Also numerous opportunities to earn bonus points were provided during the course.  Such bonus points served to boost students’ final grades.
Recommendations: During fall 2007, the content of ED/PY 300 as it was being offered was determined through an analysis of what is typically offered through similar courses at other institutions.  It was felt that basing the content on such an analysis would enhance the transferability of the course.  Feedback obtained from informally from former students indicated that they have been able to transfer this course relatively easy.  However, not all the outcomes were taught during the semester.  This comment was made in spring 2007 review of performance.  Time has not permitted the professor taught the course to work on writing instructional objectives (SLO3) and task analysis (SLO3c) to the level that I would like.  Student reflection papers indicate a need to provide more attention to these areas.  Based on these concerns, during the spring 2008 semester an attempt will be made to shorten the time devoted to the theorists in major outcome 1 in the initial part of the course to provide additional attention to later SLOs that deal with motivation, instructional objectives, task analysis, and assessment.
During spring 2008, an attempt was made to treat the course as a “writing intensive” course.  The students and instructor found this time intensive.  Nearly three weeks were dedicated to SLO3c Instructional Objectives.  Student found this very help, not just for this class but also in the other classes, as well.
The details of the outcome and student reactions can be found in the attached SLO assessment report.


	ED 301b
	1-3, 5-6
	I, D
	Number of students: N=23 (Fall 2007); N=11(Spring 2008)
Recommendations: After teaching the course during fall 2007 and spring 2008, the instructor recommended that there is a need to establish a formal link between the methods learned in this class with the activities of the practicum course [ED 392]. Although the students demonstrate each of the strategies several times in small peer groups, there is a need for students to practice these strategies with students in a real classroom by teaching a series of lessons (not just one delivery) under observation with feedback.
There is a need to ensure that SLO’s demonstrated early in the course, such as SLO 1b, are retained.  More clarity is needed on the procedure for teaching summarization (SLO 3a) and for calculating readability indexes (SLO 4f).

It was also recommended that more cumulative review should be incorporated throughout the course to ensure that SLOs demonstrated early in the course, such as SLO 1b, are retained.  More clarity is needed on the procedure for teaching summarization (SLO 3a), and more practice is needed on story reading procedures (SLO 4b and SLO 4d).  There also needs to be more emphasis on presenting rules such as silent-e, soft c/soft g. CVCe derivatives in a simplified way for elementary students.


	ED 302
	1-6
	I, D
	Number of students: N=24 (Spring 2008)
The course was assessed with four quizzes worth 50 points each-a 100 point midterm and a 200 point final examination. The historical timeline and map work involving 25 selected countries were tested on Q#1   midterm and final examination. 500 total points.  

Special comments:  The methods section of this course might best be handled with the teaching-to teach map skills. Once done thematic maps become extremely useful for both content and methods. Further the extensive use of a geography matrix using one developed country, two developing counties and two least developed countries and 35-40 selected indicators (use CIA Fact book) allows for demonstrating information at Bloom’s knowledge and comprehension levels and allows the college students to apply, analyze, synthesize and evaluate information using the matrix. Japan, Indonesia, Brazil, Afghanistan and Haiti were used during spring 2008.  

450-500=A    six (6) students

400-449=B   eight (8) students

350-399=C   seven (7) students

300-349=D   three (3) students

Recommendations:  See amended Course Outline. The key here is stressing elementary social science standards. As noted in the spring 2008 -ED392 assessment we will never break this content issue until content is defined as knowledge of standards---a pretest is devised and a posttest is used to measure knowledge of standards—in this case FSM elementary school standards.

Standard methodology texts are of little value and both this course and the science methods course should stick to FSM elementary school standards and assure content knowledge before taking an entire course on methodology.  
Additional observations:  Students come woefully unprepared in the social science (social studies) content areas. Students come with virtually no geography comprehension of the major methods tool-the map. Few if any have any concept of an historical timeline a necessity for teaching history. Concepts of and placing major world historical and pre-historical events in the general historical context is absent.  



	ED 330
	2-6
	I, D
	Number of students: N=21(Fall 2007); N=16 (Spring 2008)
Special comment: If a student scored below 70% on a paper or quiz on the first try, s/he was given a chance to do a make-up.  However per the course policy, the highest score a student could earn on the second try was 70%.

Recommendations: Although the assignment for SLO 2a was modified somewhat for clarity for fall 2007, it still needs to be reworked to make it clearer for spring 2008.  The results showed improvement in students’ scores. Much of the content of this assignment overlaps with SLO 1b on classroom routines.  There remains a need to get cross the idea of teaching students in small skills groups.  The activities on communication (SLO 3a and SLOb) need to be reviewed for alternative ways to get at these concepts.  The approach to SLO 3b (Communicating with parents) will be modified in spring 2008 to be more in line with the approach used in ED 334 Solving Discipline Problems in the Classroom.

In addition, analysis of the items missed on the final exam during spring 2008 indicates three areas that should be stressed next semester including differentiation of on-task/engaged; on-task/nonengaged; off-task/disruptive; and off-task/nondisruptive behaviors.  This topic underlies the work on rules and routines.  Eleven (11) students missed this item on the final exam.  There is a need to provide more practice on the guidelines for developing a system of rewards for following classroom rules.  Eleven (11) students missed this item on the test.  Continuous review of terms associated with communication should be provided.  Finally, there is a need to emphasize criteria for developing classroom schedules.  Ten (10) students missed this item.  There is also a need to provide cumulative review and practice during the semester on items similar to those on the final exam.
Although all of the class hours were met, once again, limited time has been a factor in failing to complete all of the SLOs of this course.  There will be an attempt made during fall [2008] semester to complete all of the SLO’s without sacrificing quality of any individual SLO.  It can be done if the instructor paces the course appropriately. (All SLO’s were completed in fall 2007.)
The instructor will review other textbooks for a possible change since there seems to be some dissatisfaction with the current one.



	ED 392
	1-6
	D, M
	Number of students N=16 (Spring 2008)
Assessment Instrument: Portfolio—includes daily journal while working at Palikir School. The 16 completed successfully the Unit Outcomes in Planning Lesson for Student Learning. 

Class time is six (6) hours per week four (4) practicum and two (2) hours seminar. While totaling 96 hours the class three (3) credits. 

Special comments:  The course needs to be scheduled for six hours per week even though the course is three (3) credits. Palikir cooperative teachers have difficulty changing 10:30-12:00 times to accommodate COM-FSM practicum doing the five different lessons—that is moving class times or altering the schedule seems to be a burden. 

It is so very apparent that we erred when we removed the two social science and the two science courses from the third year certificate program. It is likewise apparent that students taking the ED 392 continue to be weak in comprehending the subject area curriculum standards expected to be learned by elementary school students.

Recommendations:  The Planning Lessons for Student Learning is adopted for the COM-FSM ED 292 Practicum: Observation & Participation.   COM-FSM must devise a content pre-test and a content post-test BASED UPON STATE OR NATIONAL ELEMENTARY SOCIAL STUDIES STANDARDS. Until we do this we will never “get a handle” on what we mean by social studies content. 
Additional observations:  This class took four weeks piloting the new Planning Lessons for Student Learning manual. The COM-FSM practicum journals indicate many poor teaching practices at the Palikir School. 




The summaries above were provided by the faculty who taught the courses during fall 2007 and spring 2008.  The details of the SLO assessments for each of the courses summarized above are attached as Appendix A to this report.
The attempt to obtain SLO assessment of the other courses listed in the major requirements of the AA degree in Teacher Preparation-Elementary did not get materialized because each instructional division at the National Campus will submit their own SLO assessment to the VPIA office for analysis.

SY 2007-08 Assessment Plan

Education Division envisions its students to have the following competencies: academic content knowledge, pedagogical content knowledge, instructional strategies, and professionalism.  The faculty members of the Education Division recognize the need of these competencies and formed working groups to assess these components of its programs.
	Working Groups
	Assessment Components

	Group I: 

Benson Moses

Dr. Richard Womack

Robert Andreas
	Academic Content Knowledge (FSM NSTT)Robert Andreas and Benson Moses

	Group II:
Magdalena Hallers

Paul Gallen

Susan J. Moses
	Pedagogical Content Knowledge (COM-FSM Competency Test)

· Susan Moses, Magdalena Hallers and Paul Gallen

	Group III:
Harvey Segal

Joe Habuchmai

Koisimy Rudolph
	Instructional Strategies (FSM Competency Test or UOG’s Observation Rubrics)

· Harvey Segal, Joe Habuchmai and Koisimy Rudolph

	
	Professionalism (UOG Disposition Rubric)


Academic Content Knowledge (ACK): NSTT Results
During spring 2008, twelve (12) of the fourteen (14) graduating students from the AA degree and Third-Year CA in Teacher Preparation-Elementary took the National Standardized Test for Teachers (NSTT).  The following are the results of the tests taken by the students.
Grading distribution:

	Advance
	100% - 90%

	Proficient
	89% - 80%

	Basic
	79% - 70%

	Below Basic
	69% - 0%
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Pedagogical Content Knowledge (PCK): COM-FSM Teacher Competency Test Results
The data in the table below is the result of the testing administered from August, 2007 to May 2008.  The Teacher Competency Test instrument was developed by Professor Susan J. Moses as part of the Division’s assessment plan to assess the pedagogical content knowledge of our third-year and Partnership BA program students.  The working PCK working group divided the students into 5 groups based on their current status in the 3rd-year and Partnership BA program.  Group 1 was the newly admitted students into the 3rd-year program while those who were half way through the Partnership BA program were categorized as Group 4.  The test has not been taken by those who have completed the Partnership BA program (Group 5).  Items no. 1-80 are competencies from our 3rd-year program while no. 81-100 are competencies from the Partnership BA program.  A student has to get fifty-six (56) items correct, which is equivalent to 70% of the 80 items in the test.
	
	Group 1

New 3rd Year

Form C

N=47
	Group 2

Mid-3rd Year

Form C

N=20
	Group 3

Completed 3rd Year

Form C N=19
	Group 3

Completed 3rd Year

Form B

N=15
	Group 4

Mid 4th Year

Form C

N=17
	Group 5

Completed 4th Year



	1 Measurable Objectives
	26
	55
	39
	40
	24
	

	2 Feedback
	77
	80
	74
	87
	88
	

	3 Technology
	83
	95
	100
	67
	100
	

	4 Classroom routines
	64
	47
	58
	73
	65
	

	5 Interpreting standardized test results
	26
	42
	42
	40
	47
	

	6  Piaget
	19
	20
	11
	53
	18
	

	7 Giving directions
	45
	30
	42
	67
	88
	

	8  Objectives match standard
	38
	45
	42
	100
	76
	

	9  Approaches to teaching reading
	40
	55
	63
	40
	18
	

	10  Instructional materials & supplies
	57
	75
	39
	33
	82
	

	11  Withitness
	11
	40
	42
	93
	29
	

	12  Formative & summative evaluation
	19
	35
	37
	60
	18
	

	13 Erikson
	26
	25
	11
	27
	0
	

	14  Communicating with parents
	13
	30
	53
	47
	29
	

	15  Scope and sequence chart
	47
	65
	58
	73
	71
	

	16  Flexible grouping
	60
	80
	95
	27
	71
	

	17  Adaptation of imported instructional materials
	70
	75
	89
	60
	94
	

	18  Cushion activity
	81
	95
	100
	93
	100
	

	19  Criterion- & norm-referenced tests
	68
	70
	79
	67
	76
	

	20 Vygotsky
	74
	85
	68
	67
	29
	

	21  Parent-teacher conference
	11
	20
	47
	40
	41
	

	22 Bloom’s Taxonomy
	34
	40
	21
	27
	29
	

	23  Modalities
	49
	45
	68
	87
	88
	

	24  Visual aids
	23
	30
	26
	40
	41
	

	25  Behavior modification (reinforcement)
	64
	65
	74
	60
	88
	

	26  Measurement theory
	40
	55
	42
	60
	71
	

	27  Mnemonic device
	43
	55
	84
	80
	41
	

	28  Positive classroom climate
	79
	95
	84
	87
	82
	

	29  Curriculum frameworks
	38
	55
	63
	73
	47
	

	30  Students with disabilities
	74
	95
	89
	100
	100
	

	31  Using textbooks
	40
	50
	26
	87
	47
	

	32  Time filler
	62
	55
	53
	73
	41
	

	33  Measurement theory
	36
	55
	42
	53
	82
	

	34  Information processing model
	19
	45
	47
	73
	24
	

	35  Objective and descriptive behavior statements
	19
	15
	11
	53
	12
	

	36  Curriculum
	32
	20
	11
	0
	22
	

	37  Domains
	17
	10
	26
	53
	29
	

	38  Classroom rules
	62
	75
	53
	80
	71
	

	39  Test items match objective
	57
	55
	68
	93
	59
	

	40  Bandura
	45
	55
	21
	40
	47
	

	41  Communicating with students
	87
	80
	89
	80
	88
	

	42  Higher level of thinking
	77
	90
	89
	40
	82
	

	43  Student participation in learning
	45
	70
	84
	87
	65
	

	44  Classroom arrangement
	36
	65
	68
	60
	41
	

	45  Skinner
	66
	90
	84
	73
	76
	

	46  Communicating that all students can learn
	32
	30
	42
	60
	47
	

	47  Lesson plan
	70
	70
	89
	47
	65
	

	48  Math error patterns
	64
	75
	74
	47
	76
	

	49  Maslow
	68
	55
	68
	67
	47
	

	50  Link instruction to prior learning
	30
	45
	42
	60
	76
	

	51  Manipulatives
	72
	70
	79
	         87
	94
	

	52  Natural consequence
	64
	85
	100
	100
	71
	

	53  Kohlberg
	26
	25
	68
	33
	59
	

	54  Readability index
	15
	65
	58
	80
	47
	

	55  Corporal punishment
	38
	50
	100
	100
	65
	

	56  Intrinsic & extrinsic motivation
	30
	25
	53
	40
	59
	

	57  Functional levels of reading
	38
	45
	58
	80
	53
	

	58  Fighting
	51
	70
	79
	87
	82
	

	59  Gardner’s multiple intelligences
	64
	45
	74
	47
	82
	

	60  IEP
	43
	40
	58
	67
	59
	

	61  Nature/nurture 
	30
	30
	16
	87
	18
	

	62  Cooperative learning groups
	75
	75
	95
	93
	94
	

	63  Classical conditioning
	23
	45
	21
	73
	12
	

	64  ESL/bilingual
	47
	60
	47
	27
	41
	

	65  Structure of language
	38
	20
	21
	60
	35
	

	66  Inquiry approach
	64
	65
	74
	27
	94
	

	67  Language development
	51
	55
	68
	93
	76
	

	68  Wait time
	47
	40
	21
	67
	59
	

	69  Special education legislation**
	23
	45
	26
	93
	41
	

	70  Transfer of learning**
	11
	10
	32
	100
	35
	

	71  Pre-writing/writing
	40
	55
	63
	20
	65
	

	72  Handwriting
	57
	65
	53
	93
	71
	

	73  Reading error patterns
	38
	60
	63
	93
	41
	

	74  Social Studies curriculum
	32
	60
	68
	87
	53
	

	75  Minor off-task behavior problems
	23
	25
	74
	67
	47
	

	76.  Piaget
	28
	60
	37
	67
	65
	

	77. Types of instruction
	72
	75
	58
	67
	65
	

	78  Critical thinking
	43
	50
	58
	40
	53
	

	79  Diversity (cultural differences)
	40
	40
	58
	27
	35
	

	80  Integrative teaching
	45
	35
	37
	33
	41
	

	81  Performing arts
	6
	20
	11
	0
	12
	

	82  Metacognition
	23
	25
	26
	27
	41
	

	83  Ausubel (advance organizer)
	9
	20
	21
	27
	12
	

	84  Greenberg (selective attention)
	53
	50
	63
	53
	47
	

	85  Using community resources
	23
	25
	47
	33
	12
	

	86  Developing of thought and language
	20
	25
	32
	20
	24
	

	87  Collegial skills
	4
	5
	21
	7
	0
	

	88  Active listening (parents)
	32
	30
	47
	67
	53
	

	89  Positive interdependence
	38
	30
	47
	60
	53
	

	90  Time out (discipline)
	28
	70
	79
	80
	65
	

	91  the ASSURE model
	23
	10
	21
	13
	24
	

	92  Bloom’s Taxonomy
	19
	15
	16
	20
	18
	

	93  Test items (matching)
	6
	5
	16
	7
	24
	

	94  Test items (T-F)
	28
	20
	16
	40
	35
	

	95  Test items (selected response)
	23
	35
	26
	40
	47
	

	96  Indicators – scoring rubrics
	26
	20
	21
	20
	12
	

	97  Summative assessment
	32
	50
	74
	67
	59
	

	98  Statistical variability
	30
	30
	21
	60
	41
	

	99  Median
	21
	35
	21
	33
	59
	

	100  T-scores & Z-scores
	17
	20
	26
	33
	41
	

	
	
	
	
	
	
	

	Average Percentage of items correct
	41.7
	50.3
	51.7
	58.6
	52.6
	


** Indicates test items may need to be reworked

Professionalism: UOG Disposition Rubric
Six (6) students are currently doing their student teaching and internship this semester.  The following rubric indicates the result of their professionalism rating by their supervisor.  The ratings are given in the number of students (N) and their performance level in each of the conceptual elements/category of the rubric.

	Conceptual 
	Performance Levels

	Element/Category
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	
	Is frequently late or absent
	Sometimes late or absent with valid excuse

N=1
	Late or absent once with valid excuse

N=3
	Is never late in class or absent from class (and other assigned activity)

N=2

	KS:
	Does not do the assigned tasks quite often
	Completes all the tasks with some reliance from others and sometimes submits them late with valid reason.

N=1
	Assigned tasks are complete an well done; submits them on deadline date

N=4
	Does the assigned tasks very well; completes and submits them before the deadline

N=1

	Commitment to Learn (Own Learning an Student Learning)
	Is always defensive when criticized constructively by peers/supervisors
	Accepts constructive criticisms but does not do something to improve oneself
	Accepts constructive criticisms and does something to improve oneself

N=1
	Accepts constructive criticisms, addresses shortcomings pointed out and monitors own progress in the light of those criticisms

N=5

	
	Does not show any effort to improve instructional practices to improve student learning
	Confer with peers and supervisors and carries out their suggestions to improve student learning
	Make plans of action to improve student learning, discusses them with supervisors and implements them

N=3
	Read books, makes use of information from the internet, discusses with peers and supervisors ways to improve student learning and carries them out in instruction

N=3


	Conceptual 
	Performance Levels

	Element/Category
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	
	Does not use appropriate verbal and non-verbal language when communicating
	Uses appropriate verbal and non-verbal language when communication in class
	Uses appropriate verbal and non-verbal language when communicating during group work and class discussion

N=4
	Uses appropriate verbal and non-verbal language when communicating at all times and encourages others (peers and students) to do the same

N=2

	EC:

Willingness to Communicate Enthusiastically


	Does not listen actively when communicating
	Listens actively when communicating during class discussion
	Listen actively when communicating during class and group discussions

N=4
	Listen actively when communicating at all times and encourage others (peers and students) to do the same

N=2

	
	Loves to talk but does not waif for one’s turn.
	Loves to communicate appropriately (language not offensive and waits for one’s turn)
	Loves to communicate appropriately and observes the give-and-take process

N=4
	Loves to communicate appropriately and observes the give-and-take process; Maintains composure at all times

N=2


	Conceptual 
	Performance Levels

	Element/Category
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	
	Is frequently disrespectful in interacting with students, peers, teachers, university personnel, and others
	Interacts with others in polite and professional manner
	Interacts with others in polite and professional manner and works with them willingly

N=1
	Interacts with others in a polite and professional manner , works with them willingly and values their contributions to any cooperative endeavor

N=5

	RD:

Sensitivity to Diversity


	Shows over bias to certain groups of people/students and gives negative statements about them
	Makes statements appreciating diversity and the contributions made by different groups

N=1
	Makes statements appreciating diverse opinions and using them to build on knowledge, expectations, etc.

N=4
	Makes statements appreciating diverse opinions and using those opinions to build on knowledge, expectations, etc; Actively seeks out opportunities to draw out inputs from diverse groups and incorporating them in one’s work or project

N=1

	
	Does not make any provision for accommodating diversity in group work or addressing diversity in the classrooms when doing practicum in the schools
	Makes one or two provisions to accommodate diversity in group work or in the classrooms when doing practicum in the schools (e.g. differentiated activities for different ability level)

N=1
	Makes more than two provisions to accommodate diversity in group work or in the classrooms when doing practicum in the schools (e.g. addressing learning style preferences, differences, in abilities, gender equity)

N=3
	Makes a lot of provisions to accommodate diversity in group work or in the classrooms when doing practicum in the schools in terms of content and methodology; Addresses exceptionalities in class

N=2


Recommendation
1. Develop assessment instruments in each of the subject areas taught in the elementary and secondary schools; and assess the present COM-FSM curriculum in light of the curriculum expected to be delivered within the school systems.  This must include the high school, private school and pre-elementary curricula, benchmarks and standard.

2. Complete learning outcome assessments for all courses offered by the Division to determine the practicality of the program outcomes.
3. Establish a capacity within the instructional divisions to share SLO assessment of courses offered in the major requirements of the AA in Teacher Preparation-Elementary degree program.
4. Design activities for the “Teacher Corp” Program that will complement the programs being offered by the Division.

5. Integrated Distance Education into course delivery to address needs of incumbent teachers on all the FSM States.
6. Increase quantity and quality of teachers produced.


Appendix A
SLO Accomplishments

ED210a Introduction to Professional Teaching

Spring 2008

F = Below 60%
L = 60% - 79%
M = 80% - 89%
H = 90% - 100%

	Item (one exam)

Outcome
	Percent Score
	Refers to Course Outline

	
	
	

	1
	90%
	

	2
	80%
	

	3
	75%
	No. 10 classroom management

	4
	63%
	

	5
	90%
	No. 5 using lesson plans

	6
	90%
	

	7
	75%
	

	8
	45%
	No. 7 use of chalkboard, giving directions, etc.

	9
	45%
	

	10
	54%
	No. 2 conditioning

	11
	90%
	No. 1 ancestral education


ED/PY 201Human Growth and Development

Spring 2008
	SLO#
	Program

SLO#
	I, D, M
	Reflection/Comment

	1. Become knowledgeable of the developmental theories and their application in a Micronesian context.

1a. Summarize verbally and in writing the different theories of development:

1. Sigmund Freud

2. Erik Erikson

3. B. F. Skinner

4. Ivan Pavlov

5. Kohlberg (Lev Vygotsky)

6. Maslow (Evolutionary Adaptation & Ecological theory)

7. Jean Piaget

8. Gessel, etc. 

1b. Debate the issue of nature/nurture theory of human development.
	1

1

1

1

1

1

1

1
	I & D
	1. all passed except two.

2. all passed except one.

3. all passed except eight.

4. all passed except eight.

5. all passed except two.

6. all passed except three.

7. all passed except one.

All passed. 

	2. Demonstrate an understanding of the biology of human development.

2a. Explain in writing the process of human reproduction.

2b. Discuss in writing how sex is determined.

2c. Explain prenatal environmental influences especially those common in Micronesia.

2d. Summarize in writing the stages of prenatal development.


	1 

1

1

1
	I & D
	All passed except one.

All passed.

All passed except one

All passed except one.

	3. Develop an understanding of the major developmental stages of individuals from:

A. Birth to two years

3A.a. Explain the characteristics of the cognitive stage of children.

3A.b. Summarize the sequence of language development of children from 0-2 years.

** Compare in writing theories of language acquisition.

3A.c. Discuss in writing ways to enhance a child’s cognitive and language development in Micronesia.

3A.d. Discuss in writing how parental behaviors affect infants’ competence.

3A.e. Summarize in writing the sequential physical development of children from 0 – 2 years.

3A.f. Compare current child-rearing practices with the old practices in Micronesia.  
	1 & 2

1

1 & 2

1

1

1
	I & D
	All passed except five. 

All passed except two. 

All passed.

All passed except one. 

All passed except two.

Did not measure: class discussion only

	3. Develop an understanding of the major developmental stages of individuals from:

B. Two to six years

3B.a. List and explain the principles of physical development. (Discuss in writing the physical growth and motor skills of children.)

3B.b. Explain the concepts of gross motor and fine motor skills of children.

3B.c. Explain in writing Piaget’s theory of children’s cognitive levels and their characteristics.

3B.d.  Explain in writing the signs and causes of child neglect and abuse in Micronesia.

3B.e. Summarize in writing some early signs of developmental delay in preschool children.

3B.f. Explain in writing the moral behavior of children.

3B.g. Discuss in writing the development of emotionally healthy personalities and social bonds in Micronesia. 

3B.h.  Discuss in writing development of gender roles in Micronesia.

· 3B.i. Explain in writing the memory strategies of children.
	1

1 & 2

1 & 2

1

1

1

1

1 & 2
	I & D
	Combined in one checkout: all passed except four.

No measurement: class discussion only

	3. Develop an understanding of the major developmental stages of individuals from:

C. Six to twelve years

3C.a. Explain in writing the growth patterns of children.

3C.b. Discuss verbally and in writing the motor coordination of children

3C.c. Summarize in writing the sequential acquisition of conservation skills of children.

3C.d. Discuss in writing how children process information.

3C.e. Summarize in writing the developmental trends in children’s perceptions of people.

3C.f. Discuss in writing about language development in middle childhood.

3C.g. Describe in writing how language is enhanced in a Micronesian environment.

3C.h. Discuss verbally and in writing about peer relationships and friendships of children.

3C.i. Explain in writing the importance of positive parents and family relationships with the cognitive development of children.

3C.j. Explain in writing the different types of play 

and the importance of play to children’s development.

3C.k. Summarize in writing the behavioral characteristics of children. 

3C.l. Relate Kohlberg’s stages of moral development to children in their elementary school years in Micronesia.

3C.m. Discuss the typical problems of children with learning disabilities.


	1

1 & 2

1 & 2

1 & 2

1

1

1 & 2

1

1

1

1

1 & 2

1 & 2
	I & D
	Combined in one checkout: all passed except five.

Not included: discussion only

	3. Develop an understanding of the major developmental stages of:

D.  Adolescents/youth

3D.a. Summarize the characteristics of Piaget’s period of formal operations of adolescence on a written checkout

3D.b. Discuss the development of identity stage in Micronesia.

3Dc. Discuss in writing the physical characteristics of adolescents.

3D.d. Present verbally and in writing the roles of adolescents in a Micronesian family and community.


	1 & 2

1

1

1
	I & D
	All passed except five. 

	4. Become knowledgeable of the various aspects and issues of middle childhood years.

4a. Present verbally and in writing the pros and cons of television and video games in Micronesia.

4b. Explain in writing the effects of fatherlessness on children’s development.

4c. Discuss in verbally and in writing the consequences of child abuse and neglect.


	1 & 2

1

1


	I & D
	All passed.

All passed.

All passed.

	5. Demonstrate knowledge of the various aspects and issues of adolescent development.

5a. Discuss verbally and in writing the psychological effects of Micronesian adolescents.

5b. Discuss verbally and in writing the effects of drugs and alcohol abuse in Micronesia.

5c. Discuss verbally and in writing parenting issues of adolescents.

5d. Present verbally and in writing the adolescents’ portrayal of “storm and stress” including initiation rites for boys and girls in Micronesia.
	1

1

1

1 & 2
	I & D
	No discussion.

All passed.

Discussion only: not measured

All passed except  three.




ED 215 Introduction to Exceptional Children

Spring 2008

	SLO#
	Program

SLO#
	I, D, M
	Reflection/Comment

	1. The student will demonstrate a basic understanding of the history of special education and underlying issues affecting public policy, community values, and trends in providing special education programs.

1.a. Compare past and current special education laws and practices.

1.b. Explain the reasons for the changes of practices in special education.


	1

1


	I

I
	All students passed the SLO except 3 students who didn’t do SLO. Essay with scoring rubric.

All students passed the SLO except 5 students who failed. A written checkout-Test.

	3. The student will demonstrate a basic understanding of laws and regulations effecting special education and children with disabilities.

3.a. Explain verbally and in writing the 6 principles of IDEA with an activity.

· FAPE

· LRE

· IEP

· Approp. Evaluation

· Parent & Student Participation in Decision Making

· Procedural Safeguards

2.b. Identify verbally and in writing the groups of exceptional children that are protected by the law.

2.c.  Explain verbally and in writing the group of students that are not protected by the law for children with disabilities and how they are eligible for special education services.

2.d. Explain verbally and in writing the legal rights of parents and students with disabilities.
	1 & 2

1
	I

I


	All students passed the SLO. Internet/Books search, presentation using pp- all passed. With the written checkout two students did not pass. 

(2.b., 2.c., & 2.d. – combined in a checkout) All passed the SLO except three students. Written checkout-Test



	4. The student will become knowledgeable of common key term and concepts that are used in special education.

4.a. Define these terms:

· Exceptional children

· Special education

· Special needs

· Disability

· Handicap

· Impairment

· Mainstreaming, inclusion, and full inclusion

· IEP

· Labeling 

· Least Restrictive Environment and others

3.b Explain the possible benefits and disadvantages of labeling.


	1 & 2
	I & D
	(3.a., & 3.b.-combined in a checkout) All students passed SLO except eight students. Written checkout-Test.



	5. The student will identify and describe disabling conditions, causes, characteristics, and prevalences within the FSM and other areas.

5.a. Identify verbally and in writing the characteristics, causes and prevalence of 

· learning disabilities, 

· mental retardation, 

· emotional and behavioral disorder, communication disorder, 

· hearing impairments, visual impairments especially achromatopsia, physical and health impairments, traumatic brain injury, severe and multiple disabilities, and autism.
	1

1

1

1


	I & D

I & D

I & D

I & D


	Group research and presentation using pp for each disability.

All passed the SLO except two students.

All passed the SLO except four students.

All passed the slow except five students.

All passed except 8 students. 

	6. The student will demonstrate a basic understanding of educational implications of disabilities for students and teachers.

5.a. Discuss in writing instructional strategies for individuals with disabilities in inclusive classrooms.

5.b. List and discuss in writing tips for interacting with individuals who have:

· Learning Disabilities,

· Mental Retardation,

· Emotional & Behavioral Disorders, Communication Disorders,

· Hearing Impairment/Deaf,

Visually Impairment/Blind, Physical/Health Impairments, Traumatic Brain Injury, Autism, Severe/Multiple Disabilities
	1

1

1

1


	I & D

I & D

I & D

I & D


	Group research and presentation using pp

SLO 5.a. & 5.b. are combined on the written checkouts- Test for each disability.

All passed the SLO except two students.

All passed the SLO except four students.

All passed the slow except five students.

All passed except 8 students. 

	7. The student will become knowledgeable of the special education process.

6.a. Summarize in writing the identification procedures of individuals with disabilities.

6.b. Discuss in writing the pre-referral intervention strategies.

6.c. Explain in writing how a student is eligible for receiving special education services.


	1 & 2


	I & D


	(SLO 6.a., 6.b., & 6.c., are combined in one assessment) Written Checkout-Test.

All passed the SLO.

	8. The student will demonstrate a basic understanding of the roles of the IEP team and IEP development.

7.a. List members of an IEP team.

7.b. Summarize in writing the components of the IEP.

7.c. Explain in writing the procedures for IEP development. 

7.d. Explain in writing the roles of the IEP team.

7.e. The student will be able to perform the role of a member of an IEP team in a group role-play.
	1

1

1

1

1


	I & D

I & D

I & D


I & D

I & D
	(7.a., 7.b., 7.c., 7.d., & 7.e are combined in one assessment) Written Checkout-Test. All passed except two students.

	9. The student will demonstrate a basic understanding of the placement options for students with disabilities.

8.a. Organize the placement options for students with special needs from the least restrictive to the most restrictive.
	1
	I & D
	All passed except two students.

	10. The student will become knowledgeable of the usage of a MAP to help with the process of developing goals for and IEP.

9.a. Write results of an interview with a family of a child with a disability using the MAP.

9.b. Write/Develop an intervention plan/plan of action using the results of the interview
	
	
	Due to limited time, SLO #9 was not accomplished.




ED292 Practicum: Observation& Participation
Spring 2008

PLO Level:
I = Introduced
How measured:
T = Test

P = Practiced


WA = Written Assignment

M = Mastered


LD = Lesson Delivery

F = Below 60%
L = 60% - 79%
M = 80% - 89%
H = 90% - 100%
	SLO #
	PLO #
	SLO Subject
	How Measured
	Total Pts.
	% Student Achieved
	Comments

	
	
	
	
	
	F
	L
	M
	H
	 

	1a
	1, 2
	Learning styles
	T
	10
	4
	5
	6
	10
	

	1b
	1
	Teachers’ roles, rights, privileges, duties and accountabilities
	T
	11
	3
	8
	3
	11
	

	1c
	1
	Characteristics of effective teachers
	T
	8
	2
	14
	8
	1
	

	1d
	1, 2
	Define terms related to teaching
	T
	
	
	
	
	
	

	1e
	1, 2, 3
	Lesson delivery to peers.
	LD
	
	1*
	5
	10
	9
	*One student did not do the assignment.

	2a
	1
	Define planning
	T
	10
	
	4
	
	21
	

	2b
	1
	Explain functions of planning
	T
	10
	
	4
	
	21
	

	2c
	1, 2
	Discuss types of teacher plans
	T
	10
	
	4
	
	21
	

	2d
	1, 2, 3
	Construct learning objectives under cognitive domain
	T, WA
	30
	4*
	4
	7
	10
	*Three students did not do the assignment.

	2e
	1, 2, 3
	Designing lessons (lesson plan)
	WA
	35
	1*
	5
	11
	8
	*One student did not do the assignment.

	2f
	1, 2, 3
	Designing lessons (unit plan)
	WA
	35
	1*
	5
	11
	8
	*One student did not do the assignment.

	2g
	3
	Curriculum materials related instructional plans
	WA
	
	10*
	9
	2
	4
	*Nine students did not do this assignment.

	3a
	2
	Direct and in-direct instruction
	T
	40
	
	8
	13
	4
	

	3b
	1
	Assessment techniques
	T
	
	3*
	6
	5
	10
	*Three people did not do this assignment.

	4a
	1
	Classroom management
	T
	10
	4
	7
	8
	6
	

	4d
	1, 2
	Observation of teaching, classroom management
	WA
	20
	13
	8
	2
	2
	


ED/PY 300 Educational Psychology

Spring 2008

	SLO#
	3rd Yr PLO#
	I, P, or M
	Reflection/Comments

	1a Piaget (Cognitive Dev)
	    5
	    M
	Items 1 and 2 of the final exam focused on Piaget.  Eleven students correctly answered item 1, while 14 students correctly answered item 2.  Ten students demonstrated understanding of Piaget’s theory by earning a score of 70% or better on a paper summarizing the theory in their own words and giving at least two classroom implications. This assignment was worth 20 points.  Of the remaining five (5) students, scores were as follows:  12.5, 4.5, 10.5, 1.5, and 13.  The score of 10.5 is the make-up score for this student.  The other students were provided an opportunity to raise their score but did not take advantage of it.  A writing rubric was also used to evaluate students’ writing.  Students scoring below a composite score of 5 were provided an opportunity to raise their scores by correcting all of the errors.

	1b Vygotsky 

(Sociocultural Dev)
	5
	M
	Items 3 and 4 of the final exam focused on Vygotsky.  Eight (8) students correctly answered item 3, while 13 students correctly answered item 4.  Fourteen students demonstrated understanding of Piaget’s theory by earning a score of 70% or better on a paper summarizing the theory in their own words and giving at least two classroom implications. This assignment was worth 20 points.  One student scored 13.5/20.  A writing rubric was also used to evaluate students’ writing.  Students scoring below a composite score of 5 were provided an opportunity to raise their scores by correcting all of the errors.

	1c Erikson (Psychosocial Dev)
	5
	M
	Items 5 and 6 on the final exam focused on Erikson.  Twelve students correctly answered item 5, while all of the students correctly answered item 6.  All of the students demonstrated understanding of Erikson’s theory by earning a score of 70% or better on a paper summarizing the theory in their own words and giving at least two classroom implications. 



	1d Kohlberg (Moral Dev)
	5
	P (?)
	Items 7 and 8 of the final exam focused on Kohlberg. Fourteen students correctly answered item 7, while 11 students correctly answered item 8.  All students scored 89% or higher on group presentations of Kohlberg’s theory as applied to elementary student dilemmas.  Thirteen students scored 75% or higher on a take-home assignment relating to dilemmas.  One (1) student failed to submit the assignment, and one (1) student scored 40%.  Neither student requested a make-up.

	1e Language Dev
	5
	P
	Items 9 and 10 of the final exam focused on language development. Twelve students correctly answered item 9 relative to the nature/nurture controversy of language development, and 14 students correctly answered item 10 relating to the stages of language development.  Nine students scored 70% or higher on a 10-point quiz over terminology and stages associated with language development.  Ten students demonstrated understanding of language development by earning a score of at least 70% or better on a paper summarizing the two basic philosophies of language development and at least two implications for the classroom.  Remaining scores were: 13.5/20; 13/20; 10/20; 13.5/20; and 13/20.

	2a Learning; Classical/Operant Conditioning
	5
	P
	Items 11 and 12 of the final exam focused on classical and operant conditioning. Thirteen students correctly answered item 11, while 14 students correctly answered item 12.  Fourteen students scored 70% or higher on a take-home quiz on SLO 2a. One (1) student scored 8.5/15.  

	2b Behavior Modification Principles
	5
	P
	Items 13 and 14 of the final exam focused on behavior modification principles. Fourteen students correctly answered item 13, while 10 students correctly answered item 14.  Ten students demonstrated understanding of these principles on an in-class exam by scoring 70% or higher.  Scores for the remaining students are as follows:  11.5/20; 7.5/20; 6/20; 11.5/20; and 12.5/20.  Students were particularly weak in their understanding of the concept of shaping.  There is a need to spend more time on the four basic principles of behavior modification, especially since these principles are applied in ED 330 Classroom Management.



	SLO#
	3rd Yr PLO#
	I, P, or M
	Reflection/Comments

	2c Bandura (Observational Learning)
	5
	I
	Although the course met all of the required hours, due to lack of time this SLO was not covered this semester.  

	2d Information Processing Model
	5
	I
	Items 15 and 16 of the final exam focused on the information processing model of learning and memory.  Twelve students correctly answered item 15, while 15 students correctly answered item 16.  All but two students scored 70% or higher on a paper summarizing the key parts of the information processing model including two implications for the classroom. Two (2) students failed to submit papers.

	2f Intelligence
	3,5
	I
	Item 17 of the final exam focused on intelligence.  Twelve students correctly answered this item.  Only six (6) students scored 70% or higher on a 25-point take-home quiz that combined SLO 2f and 2g.  Scores ranged from 8.5 to 24.5.  Discussion of this SLO was a bit rushed this semester. There is a clear need to devote more time to this SLO.

	2g Gardner’s Theory of Multiple Intelligences
	5
	P
	Item 18 of the final exam focused on Gardner’s theory of multiple intelligences.  Twelve students correctly answered this item.  As mentioned above, only six (6) students scored 70% or higher on the take-home exam that combined SLO 2f and 2g.  

There is a clear need to devote more time to this SLO.

	2h Theories of Motivation
	5
	P
	Although the course met all of the required hours, due to lack of time this SLO was not covered this semester.  

	3a Instructional objectives
	1
	P
	Items 19 and 20 of the final exam focused on instructional objectives.  Nine (9) students correctly answered item 19, while thirteen students correctly answered item 20.  Thirteen students scored 70% or higher on an assignment to write ten instructional objectives based on FSM standards. Of the two (2) students who failed to meet the criterion, one (1) scored 10/20 on a make-up assignment, while the other scored 13.5/20 and chose not to do a make-up.  Students were also asked to include instructional objectives as part of the papers on Piaget, Vygotsky, and Erikson.

	3b Bloom’s Taxonomy
	5
	P
	Items 21 and 22 of the final exam focused on Bloom’s Taxonomy.  Eleven students correctly answered item 21, while 12 students correctly answered item 22.  Fourteen students scored 70% or higher on the in-class quiz on Bloom’s Taxonomy.  One (1) student scored 2/10 and chose not to do a make-up.

	SLO#
	3rd Yr PLO#
	I, P, or M
	Reflection/Comments

	3c Task analysis
	5
	I
	Item 23 of the final exam focused on task analysis.  All of the students got this item correct.  Eleven students achieved the minimum 70% on the take-home assignment on task analysis. On midterm and final reflection papers, students expressed the need for additional work in this area to achieve mastery.

	4a/4c Assessment (Criterion- vs. norm-referenced tests)
	3,5
	
I
	SLOs 4a-4d  were assessed on a single exam administered along with the final exam.  Only four (4) students achieved the minimum 70% on this exam.  However, all students correctly answered items 24, 26, and 27 on the final exam pertaining to SLO 4c and 4d.  Nine (9) students correctly answered item 24 which focused on the difference between criterion-referenced and norm-referenced tests.  There is a need to devote at least one more class day to these SLOs.

                           

	4b/4e Assessment (Reliability vs. Validity)
	3,5
	I
	

	4d Assessment 4c (Interpreting test scores)
	3,5
	I
	

	4e Content validity
	3,5
	I
[image: image4]
	Thirteen students achieved the minimum 70% on a quiz on matching test items to instructional objectives.  Thirteen students also correctly answered item 25 of the final exam which focused on this SLO. 

	4f-4i Test construction; grading*
	   3,5
	I
	Although the course met all of the required hours, due to lack of time this SLO was not covered this semester.  


Note:  SLO # 2e omitted due to error in numbering on syllabus.   

	SLO#
	3rd-Year PLO#
	I, D, or M
	Reflection/Comments

	
	
	
	


ED 301b Reading Methods

Spring 2008
	SLO#
	3rd Yr PLO#
	I, D, or M
	Reflection/Comments

	1a Define reading
	    1,2,5
	    M
	On the in-class assessment of this SLO, one (1) scored 0 because she failed to answer the question. Two (2) others scored 50%. The remaining eight (8) students answered the question correctly.  Only one (1) student missed the question on the definition of reading on the final exam. In response to the performance of the fall 2007 class on this item, the instructor stressed the fact that decoding and word recognition mean basically the same thing.  

	1b Differentiate types of reading programs
	1,2,5
	D
	For the in-class checkout for SLO 1b, 10 samples of reading programs the students had never seen before were laid out on the table.  Students determined the philosophical base of each type of program and provided reasons for their choice.  This is a very sophisticated skill, and all of the students passed this checkout with at least 70% correct. Four (4) students missed the item related to SLO 1b on the final exam.  Comments on midterm reflection forms indicate that several students felt they needed more work on this SLO.  There is a need to continually review this SLO throughout the semester.

	1c  FSM and State curriculum standards 
	1


	I
	All students participated in an in-class group activity in which they identified the skills covered in the various FSM and State curriculum standards documents.  All students got the item on SLO 1c correct on the final exam. 

	2a  Say the sounds of the English language
	1,2,5
	D
	All students checked out individually on saying 60 English sounds and sound combinations. Nine (9) students checked out on this skill on the first try, one (1) student needed two tries, while a third student needed three tries to successfully complete this SLO.



	2b Teach phonemic awareness skills (rhyming)
	    1,2
	    D
	The final exam item on phonemic awareness skills asked students to differentiate among the three (3) phonemic awareness skills covered in class. Eight (8) students answered that item correctly on the posttest.  All of the students successfully demonstrated a strategy for teaching rhyming in class.

	2b Teach phonemic awareness skills (oral blending)
	1,2
	D
	The final exam item on phonemic awareness skills asked students to differentiate among the three (3) phonemic awareness skills covered in class. Eight (8) students answered that item correctly on the posttest.  Ten  students successfully demonstrated a strategy for teaching oral blending in class. One (1) student was absent.

	2b Teach phonemic awareness skills (segmenting)
	1,2
	D
	The final exam item on phonemic awareness skills asked students to differentiate among the three (3) phonemic awareness skills covered in class. Eight (8) students answered that item correctly on the posttest.  Nine (9) students successfully demonstrated a strategy for teaching segmenting in class. Two (2) students were absent.

	2c Teach phonemic awareness skills (translation of rhyming into Heritage Language)
	1,2
	D
	All of the students successfully completed a translation of the rhyming strategy into their Heritage Languages. Completed translations were included in the Heritage Language Booklets required at the end of the course. All of the students successfully demonstrated a strategy for teaching this skill in their respective Heritage Languages.

	2c Teach phonemic awareness skills (translation of oral blending into Heritage Language)
	1,2
	D
	Ten (10) students successfully complete a translation of the oral blending strategy into their Heritage Languages. One (1) student completed the translation, but submitted the work late. Completed translations were included in the Heritage Language Booklets required at the end of the course.  All of the students successfully demonstrated a strategy for teaching this skill in their respective Heritage Languages.

	2c Teach phonemic awareness skills (translation of segmenting into Heritage Language)


	   1,2
	D
	Nine (9) students successfully completed a translation of the segmenting strategy into their Heritage Languages. Two (2) students completed the translation but took two tries to complete it correctly. Completed translations were included in the Heritage Language Booklets required at the end of the course.  All of the students successfully demonstrated a strategy for teaching this skill in their respective Heritage Languages.



	2d Teach sounds of the letters
	1,2
	D
	Ten (10) students correctly answered the question on the final exam relative to the teaching of the sounds of the letters. All of the students successfully demonstrated a strategy in class for teaching the sounds of the letters.

	2e Develop a sequence for teaching the sounds of the letters in the Heritage Language
	1,2
	D
	Ten students successfully passed this assignment with a score of 70% or greater. One  (1) student scored 11.5 out of 20 and was given a chance to re-do the assignment.  He failed to take advantage of that opportunity.  All of the students correctly answered the question on the final exam relative to developing a sequence for teaching sounds. This sequence was included in the students’ Heritage Language Booklets required at the end of the course.

	2f Translate lesson for teaching sounds in Heritage Language
	1,2
	D
	All of the students successfully translated this lesson. This translation was included in the students’ Heritage Language Booklets required at the end of the course.

	2g  Teach sounding out words
	1,2
	D
	Eleven (11) students successfully demonstrated a strategy for teaching students to sound out words in English in class. This strategy included procedures for correcting errors. Eight (8) students correctly answered the item on the final exam relating to sounding out words, while all of the students answered the item on a procedure for correcting student errors while sounding out words.

	2g Teach phonetically irregular words
	1,2
	D
	All of the students correctly answered the question relating to the strategy for teaching phonetically irregular words on the final exam.  All of the students successfully demonstrated a strategy for teaching phonetically irregular words in class.

	2g Teach words with sound combinations
	1,2
	D
	Nine (9) of the students answered the question relating to the strategy for teaching words with sound combinations on the final exam. Nine (9) students successfully demonstrated a strategy for teaching phonetically irregular words in class. Two (2) students were absent.



	2g Teach words with silent-e rule
	1,2
	D
	Ten students successfully demonstrated a strategy for teaching words with the silent-e rule in class. One (1) students was absent. Seven (7) students correctly answered the question relating to the strategy for teaching words with the silent-e rule on the final. There is a need to stress the importance of teaching the rule in a way young students can understand rather than use sophisticated terminology.

	2g Teach words with the soft-c/soft g sounds
	     1,2
	D
	All of the students successfully demonstrated a strategy for teaching words that contain soft c/soft g sounds in class. All of the students correctly answered the item on the final exam relating to the soft c/soft g rule.

	2g Teach words with VCe derivatives
	     1,2
	D
	Ten students successfully demonstrated a strategy for teaching words that are VCe derivatives (mopping, moping). Eight (8) students correctly answered the question relating to this strategy on the final exam.  Students indicated that this discrimination is still challenging for them personally. There is a need to provide more practice on this type of words.

	2h Translate strategy for teaching phonetically regular words into Heritage Language
	    1,2
	    D
	All of the students successfully met this SLO.  This is a very comprehensive assignment which requires students to not only translate the basic procedure, but also translate three correction procedures.   Completed translations were included in the Heritage Language Booklets required at the end of the course.

	2h Translate strategy for teaching sight reading into Heritage Language
	   1,2
	D
	Ten (10) students successfully met this SLO. One (1)  student submitted the assignment late and, as a result, did not earn full points.

	2h Translate strategy for teaching words with sound combinations into Heritage Language
	   1,2
	D
	Ten (10) students successfully met this SLO.  One (1) student failed to submit the assignment. This translation was included in the students’ Heritage Language Booklets required at the end of the course.



	2i Select appropriate words for teaching sound combinations
	   1,2
	D
	Ten students successfully passed the in-class quiz on this SLO with a score of 70% or higher.  One (1) student failed to take the quiz, even though she was provided an opportunity to take a make-up. Eight (8) students correctly answered the item relating to this SLO on the final exam.  

	2j List prefixes and suffixes in Heritage Language and associated meanings
	   1,5
	D
	Ten students successfully passed this assignment with a score of 95% or higher.  One (1) student failed to submit the assignment.  Ten students correctly answered the item relating to this SLO on the final exam. 

	3a Teach vocabulary through use of synonyms
	    1,2
	D
	All of the students successfully demonstrated this strategy in class.  All of the students correctly answered the question relating to this SLO on the final exam.  



	3a Teach vocabulary through use of definitions
	    1,2
	D
	Ten students successfully demonstrated this strategy in class. One (1) student failed this SLO due to absence. All of the students correctly answered the item relating to this SLO on the final exam.  

	3a Teach vocabulary through use of morphemic analysis
	    1,2
	D
	All of the students successfully demonstrated this strategy in class. Also, all of the students correctly answered the item relating to this SLO on the final exam.  

	3a Teach sequence of events
	    1,2
	D
	All of the students successfully demonstrated this strategy in class. Ten students correctly answered the item relating to this SLO on the final exam.

	3a Teach main idea
	    1,2
	D
	Nine (9) students successfully demonstrated this strategy in class. Two (2) students were absent. All of the students correctly answered the item relating to this SLO on the final exam. 

	3a Teach summarization
	    1,2
	D
	All of the students successfully demonstrated this strategy in class. Only seven (7) students correctly answered the item relating to this SLO on the final exam.  This is a weakness that needs to be addressed in the fall.

	3b Translate procedure for teaching vocabulary through synonyms in the Heritage Language
	    1,2
	D
	All of the students successfully translated the procedure for teaching vocabulary 

through use of synonyms in the Heritage Language.  Completed translations were included in the Heritage Language Booklets required at the end of the course.



	3b Translate procedure for teaching vocabulary through definitions in the Heritage Language
	    1,2
	    D
	All of the students successfully translated the procedure for teaching vocabulary through use of definitions in the Heritage Language. Two (2) students failed to submit this assignment.  Completed translations were included in the Heritage Language Booklets required at the end of the course.

	3b Translate procedure for teaching vocabulary through morphemic analysis in the Heritage Language
	   1,2
	D
	Nine (9) students successfully translated the procedure for teaching vocabulary through use of morphemic analysis in the Heritage Language.  Two (2) students submitted this assignment very late and, as a result, lost points.  Completed translations were included in the Heritage Language Booklets required at the end of the course.

	3b Translate procedure for teaching sequence of events in the Heritage Language
	   1,2
	D
	All of the students successfully translated the procedure for teaching sequence of events in the Heritage Language.  Completed translations were included in the Heritage Language Booklets required at the end of the course.

	3b Translate procedure for teaching main idea in the Heritage Language
	   1,2
	    D
	All of the students successfully translated the procedure for teaching main idea in the Heritage Language.  Completed translations were included in the Heritage Language Booklets required at the end of the course.

	4a Teach story/passage reading using the sound out procedure in English
	   1,2
	D
	All of the students successfully demonstrated this strategy in class. Ten (10) students correctly answered the question regarding this strategy on the final exam. 

	4a1 Translate procedure for teaching story/passage reading using the sound out procedure in the Heritage Language
	   1,2
	D
	Ten students successfully translated the procedure for teaching story/passage reading using the sound out procedure in the Heritage Language. One (1) student submitted the assignment late and, as a result, lost points.  Completed translations were included in the Heritage Language Booklets required at the end of the course.

	4b  Teach story/passage reading using a sight procedure
	   1,2
	   D
	Eleven (11) students successfully demonstrated teaching story/passage reading using a sight procedure in class. Only six (6) students correctly answered the item relating to this SLO on the final exam. There is a need to review story reading procedures more frequently throughout the course.



	4b1 Translate procedure for teaching story/passage reading using a sight procedure in the Heritage Language
	   1,2
	    D
	All of the students successfully translated the procedure for teaching story/passage reading using a sight procedure in the Heritage Language. Completed translations were included in the Heritage Language Booklets required at the end of the course.

	4c Teach guided story/passage reading using a sentence-reading procedure in English
	   1,2
	    D
	All of the students successfully demonstrated teaching story/passage reading using a sentence-reading procedure in English in class. Nine (9) students correctly answered the item relating to this SLO on the final exam. 

	4d Teach guided story/passage reading with comprehension questions
	   1,2
	   D
	All of the students successfully demonstrated teaching story/passage reading with comprehension questions in English in class.  Only six (6) students correctly answered the item relating to this SLO on the final exam.  There is a need to practice this procedure more in class.

	4f Write one story appropriate for teaching story/passage reading in the Heritage Language at each of the first, third, fifth, and seventh grade levels
	   1,2
	D
	All of the students successfully developed stories at the first, third, fifth, and seventh grade levels in the Heritage Language. All of the students responded correctly to the item on the final exam relating to calculation of a readability index. 

	5a  Administer a test of basic reading skills in English
	    3
	D
	Eight (8) students successfully demonstrated administration of a 3-component test of basic reading skills in English in class.  Three (3) students successfully demonstrated administration of only one (1) component due to absence. All of the students correctly answered the item relating to this SLO on the final exam. 



	5b Develop a test of basic reading skills in the Heritage Language
	   3
	D
	Although examples of such a test were shown in class, this SLO has been omitted since the initial trial of this course primarily due to the level of difficulty associated with the SLO.  It was determined early on that accomplishment of this task requires a rather sophisticated knowledge of the orthography and word structure in the Heritage Language. When the course outline is revised, this SLO will either be omitted or reworked.

	5c Describe an Informal Reading Inventory and its primary purpose
	   3
	D
	Nine (9) students answered this item correctly on the IRI test that was given along with the final exam.  The remaining two (2) students received partial credit on this item.



	5d List and define the Functional Levels of Reading
	   1,3
	D
	Eight (8) students answered this item correctly on the IRI test that was given along with the final exam. The remaining three (3) students received partial credit on this item.

	5e Record oral reading errors on an Informal Reading Inventory following a standardized marking system, calculate percent correct, determine the functional level, and indicate the next step in the process
	    3
	    D
	Nine (9) students scored 70% or higher on these items on the IRI test that was given along with the final exam.  One (1) student scored 63%, while the other scored 23%.  Unfortunately, there was no time to provide a make-up opportunity for this student.


ED302 Social Studies Methods
Spring Semester 2008

The course was assessed with four quizzes worth 50 points each, a 100 point midterm and a 200 point final examination. The historical timeline and map work involving 25 selected countries were tested on Q#1   midterm and final examination. The total possible points a student can earn in this class was 500.  

The course as described in the syllabus is a hybrid offering combining as much content knowledge as possible and modeling methods and commenting upon the methods and teaching strategies used. 

	Course Learning Outcomes
	Program Learning Outcomes 
	Introduced Demonstrated Mastered 
	Reflections and Comments 

	1. Demonstrate content understanding of geography curriculum standards, maps, physical geography landforms, weather and climate and associated physical geography terms 
	#1

Physical Geography
	Standards Introduced Content Partially Demonstrated 
	One must begin with the globe and the basic grid system for maps. Reading and using physical, political and thematic maps for content and methods use is a must. Evidence provided at Bloom’s Knowledge, Comprehension and Application Levels. 

	2. Demonstrate the ability to write a lesson plan using physical geography content and construct the plan using appropriate methodologies and strategies
	#2
	All students complete and use a geographic matrix (five countries)  that contains appropriate social science indicators from this category suitable for lessons 
	

	3. Demonstrate content understanding of human geography curriculum standards, resources, political, economic, and population geography and associated terms
	#1

Human Geography
	Standards Introduced Content Partially Demonstrated
	Students come with virtually no background at all in economics but do have some understanding of resources. Population geography must be introduced and stressed. Evidence provided at Bloom’s Knowledge, Comprehension and Application Levels 

	4. Demonstrate the ability to write a lesson plan using human geography content and construct the plan using appropriate methodologies and strategies
	#2
	All students complete and use a geographic matrix (five countries)  that contains appropriate social science indicators from this category suitable for lessons
	

	5. Demonstrate content understanding of history curriculum standards, the historical timeline and associated terms
	#1

World History 

Some Micronesian History 
	Standards Introduced Content Partially Demonstrated
	Timeline at Blooms knowledge and application levels 



	6. Demonstrate the ability to write a lesson plan using history content and construct the plan using appropriate methodologies and strategies
	#2
	All students complete and use a geographic matrix (five countries)  that contains appropriate social science indicators from this category suitable for lessons
	

	7. Demonstrate content understanding of economics curriculum standards and associated terms
	#1

Economics
	Standards Introduced Content Partially Demonstrated

Used current FSM economic situation—and use Traditional Economic System as basis for comparisons 
	Evidence provided at Bloom’s Knowledge, Comprehension and Application Levels

	8. Demonstrate the ability to write a lesson plan using economics content and construct the plan using appropriate methodologies and strategies 
	#2
	All students complete and use a geographic matrix (five countries)  that contains appropriate social science indicators from this category suitable for lessons
	

	9. Demonstrate content understanding of civics/government standards and associated terms
	#1

Civics/Government
	Standards Introduced Content Partially Demonstrated
	Evidence provided at Bloom’s Knowledge, Comprehension and Application Levels

	10. Demonstrate the ability to write a lesson plan using civics/government content and construct the lesson plan using appropriate methodologies and strategies
	#2
	All students complete and use a geographic matrix (five countries)  that contains appropriate social science indicators from this category suitable for lessons
	

	11. Demonstrate content understanding of culture standards and associated terms
	#1

Cultural Studies
	Standards Introduced Content Partially Demonstrated
	Evidence provided at Bloom’s Knowledge, Comprehension and Application Levels

	12. Demonstrate the ability to write a lesson plan using culture standards and construct the plan using appropriate methodologies and strategies 
	#2
	All students complete and use a geographic matrix (five countries)  that contains appropriate social science indicators from this category suitable for lessons
	


ED 330 Classroom Management

Spring 2008

	SLO#
	3rd Yr PLO#
	I, D, or M
	Reflection/Comments

	1a1)  Establish and teach classroom rules
	   2,4
	    D
	Items 4, 5, and 9 on the final exam focused on establishing and teaching classroom rules.  All of the students correctly answered items 4 and 5, while 12 students correctly answered item 9.  All 15 students successfully completed this SLO with scores of 70% or higher.  

	1a2) Design a system of consequences for failing to follow the rules
	  2,4
	D
	Items 7 and 8 on the final exam focused on consequences for failing to follow rules. Thirteen students correctly answered item 7, while 14 students correctly answered item 8. Eight (8) students successfully completed this SLO with a score of 70% or higher. One (1) student scored 5/10 on the second try. Another scored 3/10 due to extreme tardiness in submitting the assignment.

	1a3) Design a system of rewards for following the rules
	  2,4
	D
	Item 6 on the final exam focused on rewards for following rules.  Only four students correctly answered this item.  There is a need to provide more review of this SLO throughout the course. Nine (9) students successfully completed this SLO with scores of 70% or higher. One (1) student scored 5/10 due to extreme tardiness in submitting the assignment.   

	1b Establish and teach classroom routines
	2,4
	D
	Item 10 on the final exam focused on classroom routines.  Thirteen students correctly answered this item.  Eleven (11) students successfully completed the written assignment associated with this SLO with a score of 70% or higher. Two (2) students struggled with the assignment primarily due to challenges due to English.   One (1) student failed to submit the assignment. All but one (1) of the students successfully demonstrated teaching one routine to a small group of peers. The student who failed this portion was absent. This activity comprises the second part of SLO 1b.

	1c Develop a plan of activities to begin the new school year
	4
	D
	Item 13 on the final exam focused on the first week of school.  Eleven students correctly answered this item.  Eleven (11) students successfully completed the written assignment associated with this SLO with a score of 70% or higher. Of those who scored below 70%, one (1) student failed to submit the assignment.



	1d Group students for instruction within a classroom
	4
	D
	Item 14 on the final exam focused on this SLO.  All of the students correctly answered this item.  SLO 1d was assessed by two different activities this semester.  Thirteen students scored 70% or higher on a written grouping exercise.  The second part the assessment of SLO 1d was a 5-point quiz on terms related to classroom grouping.  Ten students scored 70% or higher on this quiz.   

	1e Develop a classroom layout/arrangement
	4
	D
	Item 15 on the final exam focused on classroom arrangement.  All of the students correctly answered this item.  All but one (1) of the students completed this assignment with a score of 70% or higher.  One (1) student earned a score of 13/20 due to very late submission.

	1f Develop a class schedule
	4
	
D
	Item 16 on the final exam focused on developing a class schedule.  Only 5 students correctly answered this item.  This may be due to the way the item was worded rather than the SLO itself. All but one (1) of the students completed this assignment with a score of 70% or higher.  One (1) student failed to submit the assignment

	2a Design activities to keep students involved in learning
	2,4
	D
	Items 17 and 18 on the final exam focused on active involvement of students in learning.  Thirteen students correctly answerer item 17, while 14 students correctly answered item 18.  Twelve students successfully completed this assignment.  One (1) student scored 11/20, 

one (1) scored 12.5/20, while another scored 13.5/20.



	2b Give clear directions
	2,4
	D
	Item 19 on the final exam focused on giving clear directions. Eleven students correctly answered this item.  Twelve students successfully demonstrated giving directions on all three role-play examples.  Two (2) students demonstrated only one example, while another demonstrated only 2 examples due to absence.



	2c Define components of enthusiasm in presentation of lessons
	2,4
	D
	Item 20 on the final exam focused on enthusiasm.  Fourteen students correctly answered this item.  All but two (2) students successfully completed this assignment.  The two (2) students failed to submit the assignment.

	2d Develop strategies for implementing cooperative learning groups in the classroom
	2,4


	D
	Item 21 on the final exam focused on types of cooperative learning groups.  Eleven students correctly answered this item.  Thirteen students successfully completed this assignment with a score of 70% or higher.  One (1) scored 67%, while another failed to submit the assignment. This SLO was delivered via DVD during my attendance at an accreditation workshop in Guam in April.  Students were given the opportunity to view the DVDs again prior to doing make-ups. None did this.

	2e Design a system for managing student paperwork including ways to provide knowledge of results in a minimum of 5 ways
	2,4
	D
	Items 22 and 23 on the final exam focused on SLO 2e.  Ten students correctly answered items 22 and 23.  Thirteen students successfully completed this assignment with a score of 70% or higher. Two (2) students scored 9/20 and 11/20 due to late submission.  

	3a Demonstrate the following communication skills: constructive assertiveness; empathic responding; and problem solving
	2,4
	D
	Item 24 on the final exam focused on SLO 3a.  Eight (8) students correctly answered this item.  There is a need to provide more review on the terms associated with these communication strategies.  Thirteen students successfully demonstrated all three (3) communication skills in class.  Two students failed to do one due to absence. This SLO requires students to be present in class.

	3b Develop a plan for communicating with parents
	4, 6
	D
	Item 25 on the final exam focused on communicating with parents on an ongoing basis.  Thirteen students correctly answered this item.  Twelve students successfully completed this written assignment with a score of 70% or higher.  Most scored in the 90-100% range.  Two (2) students scored  60% and 65% primarily due to failure to follow directions and late submission.  One (1) student failed to submit the assignment.

	3c Develop a plan for handling angry parents
	4, 6
	D
	Item 26 on the final exam focused on how to handle angry parents.  All of the students correctly answered this item.  All but one (1) student successfully demonstrated a procedure for handling angry parents.  This student was absent on the day this was done in class.

	4a Use “least intrusive” strategies to handle minor isolated off-task behaviors
	4
	D
	Items 27 and 28 on the final exam focused on SLO 4a.  Twelve students correctly answered item 27, while 10 students correctly answered item 27.  All but one (1) of the students successfully completed this written assignment with a score of 80% or higher.  One (1) student failed to submit the assignment.



	4b Describe traditional methods of disciplining children in Micronesia
	4, 5
	D
	Although the class met every day as required, this SLO was not met due to time constraints.  This is the first semester in which this has happened.  There is a need to determine why SLOs took more time this semester.

	4c Determine his/her position on the use of corporal punishment in the elementary classroom
	4, 5


	D
	Item 29 on the final exam focused on corporal punishment.  Thirteen students correctly answered this item.  All of the students successfully completed this paper.

	4d Develop plans for handling off-task behavior patterns, both disruptive and non-disruptive, in the elementary classroom
	   4
	D
	Item 30 on the final exam focused on how to handle behavior problems in the classroom. Thirteen students correctly answered this item.  All but one (1) of the students passed this exam which was given during the final exam period.  The student who did not pass scored 48%.


ED 392 Practicum
Spring 2008

Assessment Instrument: Portfolio—includes daily journal while working at Palikir School. The 16 completed successfully the Unit Outcomes in Planning Lesson for Student Learning. 
Class time is six (6) hours per week four (4) practicum and two (2) hours seminar. While totaling 96 hours the class three (3) credits. 

	Course Learning Outcomes 
	Program Learning Outcomes 
	Introduced-Demonstrated-Mastered 
	Reflections and Comments 

	1. Demonstrate an understanding of the school facilities, curriculum, classrooms, personnel, and procedures at the elementary school.
	#1---------------------

#4---------------------

#6---------------------


	Demonstrated

Introduced and Reported Upon-Journals

Introduced and Reported Upon-Journals 
	Portfolio includes curriculum materials assessment, copy of classroom rules, as well as map of school 100%  Students were supplied complete

	2. Prepare appropriate lessons for all subject areas in the elementary school curriculum
	#1  #2  #3   #5-------
	Demonstrated—Prepared (with guidance)

Most lessons required guidance as to content. It is doubtful the students could pick a standard or benchmark at random and prepare a lesson plan. 
	100% of the students prepared at least one lesson plan in science, history, language arts, health science and geography. Evidenced in Portfolio

	3. Teach lessons in all subject areas in the elementary school curriculum
	#1  #2  #3  #5  #6---
	Demonstrated 


	Because of time and scheduling no student was able to do monitored lessons in five different areas. However all students did a least five lessons but in just one or two areas.

	4. Prepare supplemental or curriculum enhancement material for all lessons planned
	#1 #2 #3 #5 #6------
	Demonstrated
	All lesson plans required at least a short glossary of new terms and terms used in sentences at the grade level. Many students prepared pictures and other handouts.

	5. Demonstrate classroom management skills
	#2  #4-----------------
	Demonstrated 

While practicum students merely observe “classroom management per se –the students were exceptionally keen to point out the lessons learned from the ED330 Classroom Management course. The pointed out many teacher behaviors that they-themselves would NOT be copying. 
	Practicum students are not empowered with enforcement powers and no problems were observed while students delivered lessons. Journals revealed and described many management issues and frequent reference made to lessons learned in the COM-FSM  ED330 Classroom Management course

	6. Demonstrate the ability to discern strengths and weaknesses through assessment
	#3---------------------
	Formative Introduced

Summative Demonstrated

Time was spent on avoiding qualitative assessment and using quantitative—or making the qualitative –quantitative.  
	Following seminar and lesson on basic statistics-9 out of 16 did NOT pass the check out. 9 out of 9 were successful on second attempt. All lessons prepared by students required an assessment instrument matching the lesson plan outcome. All 16 students completed at least one assessment in which the arithmetic mean, mode, median and range were found. One lesson in health science was re-taught as a result of very poor scores

	7. Demonstrate the ability to use a variety of strategies and methods while delivering lessons to students 
	#1 #2 #4 #5 #6------
	Introduced and partially Demonstrated 
	15 out of 16 students prepared PowerPoint presentations.  Out of 14 science lessons 12 were begun with discovery rather than explanation introductions 

	8. Demonstrate the necessary skills and habits of the professional teacher.
	#6
	Demonstrated 

Timeliness

Dress

Affiliation with Professional Association 


	With 16 students and 16   1.5hr teaching days only 13.5 hours were missed or an absenteeism rate of 0.035. All practicum students reported properly dressed. Students signed up for and received daily bulletins from the Association for Supervision and Development. Memberships in professional associations is always encouraged as part of “professionalism” 
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